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Abstract  
This descriptive study is aimed to look at the consistency of the trainee teachers personality with the teaching career 
environment using the Three-Point Holland Code (1985). Research samples consisted of 284 trainee teachers; 149 
were from the Semester 7 Undergraduate Education Program (UEP) and 135 were from the Preparatory 
Undergraduate Education Program (PUEP), who were randomly picked. The research instrument used for data 
collection was the Self-Directed Search Inventory which was translated and adapted by Amla Salleh (2007). Data 
was analysed descriptively (frequency and percentage) using the microsoft excel 2010. Results showed that the 
trainee teachers personality profile for both programs are S, A, I, C, R, E (Social, Artistic, Investigative, 
Conventional, Realistic and Enterprising). Vocational interest patterns of the UEP trainee teachers showed 9.39% 
have a pattern most consistent with the teaching career personality code (SAE and SEA), 58.38% have a consistent 
pattern, 20.81% have a partial consistency, 6.71% have a less consistent pattern and 4.67% have inconsistent 
interest. For the PUEP teacher trainees, 3.70% showed a pattern most consistent, 40% have a consistent pattern, 
38.52% have a partial consistent, 9.63% have a less consistent pattern, and 8.15% have a less consistent pattern and 
8.15% have inconsistent interest with the teacher personality code based on the Three-Point Holland Code. Overall, 
the results showed that there is consistency between the pattern of personality with the career interest environment 
among the teacher trainees surveyed. Implications for teacher training and teacher trainees leadership towards 
increased profesionalism was also discussed. 
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1. Introduction  
Personality originates from the Latin persona which means mask. Personality is define as character, personality or 
attitude (Oxford Dictionary 2000). Interms of psychology, personality refers to the character organisation, 
temperament, intellect, physique, ways of thinking, feelings, interests, beliefs, and values manifested through 
behavioural patterns in everyday life (Allport, 1961 in Schultz & Schultz, 2001). Literature review showed that the 
consistency of individual personality with work environment can contribute to personal well-being and career 
character maturity. Considering a career is an important element in determining a person’s lifestyle. Therefore, the 
precise choice of career may lead to individual effectiveness in performing their duties, in facing challenges and thus 
feeling satisfied for being successful in their respective fields. 
Sample scores: R=10, I=15, A=18, S=20, E=10 and C=9. Thus, the Thre-Point Holland Code is determined by 
taking the three highest scores S, A, I (Social, Artistic and Investigative). 
RESEARCH FINDINGS 
Research Question 1: What is the Career Interest Personality Profile pattern of the PUEP and UEP  trainee 
teachers in Teacher Education Institute, Ilmu Khas Campus? 
The findings for both PUEP and UEP trainee teachers are S: Social (UEP 101: 69.79%, PUEP 59: 43.70%), I: 
Investigative (UEP 12: 8.05%, PUEP 20: 14.81%), C: Conventional (UEP 7: 4.70%, PUEP 8: 5.93%), R: Realistic 
(UEP 5: 3.36%, PUEP 5: 3.70%, and E: Enterprising (UEP 1: 0.67%, PUEP 5: 3.70%).  The Career Interest 
Personality Profile pattern of the PUEP and UEP trainee teachers has more inclination towards Social (S), Artistic 
(A) and Investigative (I), and less tendency towards C (Conventional), Realistic (R) and E (Enterprising). 
 
 FIGURE 1: The Career Interest Personality Profile pattern of the PUEP and UEP 
         Trainee Teachers 
 
Research Qustion 2: What is the pattern of consistency between the Career Interest Personality and the 
Holland Career Environment Personality? 
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 FIGURE 2: The Consistency Pattern of the Career Interest Personality for PUEP    
                               and UEP Trainee Teachers 
 
The consistency of the Career Interest Pattern in the study was divided into five parts, namely (i) Most Consistent 
pattern in accordance to the Three-Point Holland Code, which are Social, Enterprising and Artistic (SEA); (ii) 
Consistent pattern which contains a number of personality variations where the Social personality is above the rest; 
(iii) Partly Consistent pattern which is represented by a variation of personality patterns and the Social personality 
ranked second  after other personality characteristics; (iv) Less Consistent pattern which is represented by 
personality patterns where the Social personality ranked last, and (iv) Inconsistent pattern which is represented by a 
personality pattern without the Social features. 
 
The findings for UEP group show that from a sample of 149 trainee teachers, 14 (9.40%) of them have the most 
consistent career interest pattern  for the teaching profession in accordance to the Three-Point Holland Code. They 
are SAE (8) and SEA (6).  87 (58.39%) trainee teachers have consistent pattern, which are SRI, SRA, SRE, SIR, 
SIA, SIE, SIC, SAR, SAI, SER, SEI, SEC, SCR, SCI and SCA. 31 (20.81%) trainee teachers have partly consistent 
pattern, which are ISA, ISE, ISC, RSA, ASR, ASI, ASE, ASC, CSA and CSE. 10 (6.71%) trainee teachers have less 
consistent pattern, which are IAS, AES, ACS, EAS, CIS, CAS and RES. Finally, 7 (4.70%) trainee teachers have 
inconsistent career interest pattern with the teacher personality code, which are RIS, REA, ICA, AIE, AER, ACE 
and CEA. 
 
TABLE 1.0. Career Personality Pattern of the UEP Trainee Teachers in TEI IKC 
CATEGORY 
 
PERSONALITY PATTERN n PERCENTA
GE 
MOST CONSISTENT 
 
SAE and SEA  14 9.40% 
CONSISTENT SRI, SRA, SRE, SIR, SIA, SIE, SIC, 
SAR, SAI, SAC, SER, SEI, SEC, SCR, 
SCI, and SCA 
87 58.39% 
PARTLY CONSISTENT ISA, ISE, ISC, RSA, ASR, ASI, ASE, 
ASC, CSA, and  CSE 
31 20.81% 
LESS CONSISTENT IAS, AES, ACS, EAS, CIS, CAS, and 
RES 
10 6.71% 
INCONSISTENT RIS, REA, ICA, AIE, AER, ACE, and 
CEA.   
7 4.70% 
TOTAL  
 
149 100% 
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The findings for PUEP group show that from a sample of 135 trainee teachers, 5 (3.70%) of them have the most 
consistent career interest pattern  for the teaching profession  in accordance to the Three-Point Holland Code. They 
are SAE (4) and SEA (1). 54 (40.00%) trainee teachers have consistent pattern, which are SRA, SRC, SIA, SIE, 
SIC, SAI, SAC, SEI, SEC, SCI, SCA and SCE. 52 (38.52%) trainee teachers have partly consistent pattern, which 
are ISR,ISA, ISC, ASR, ASI, ASE, ASC, ESA, ESC, CSI, and CSA. 13 (9.63%) trainee teachers have less 
consistent pattern, which are RAS, IAS, ARS, AIS, EIS, EAS and CAS. 11 (8.15%) have inconsistent career interest 
pattern with the teacher personality code, which are RIA, RIE, RCI, RCA, IAC, IEC, AIC and CEA. 
 
TABLE 2.0  Career Personality Pattern of the PUEP Trainee Teachers in TEI IKC 
CATEGORY 
 
PERSONALITY POLA n PERCENTAGE
MOST CONSISTENT 
 
SAE and SEA  5 3.70% 
CONSISTENT SRA, SRC, SIA, SIE, SIC, SAI, SAC, 
SEI, SEC, SCI, SCA and SCE 
54 40.00% 
PARTLY CONSISTENT ISR, ISA ISC, ASR, ASI, ASE, ASC, 
ESA, ESC, CSI 
52 38.52% 
LESS CONSISTENT RAS, IAS, ARS, AIS, EIS, EAS, and 
CAS 
13 9.63% 
INCONSISTENT RIA, REA, ICA, AIE, AER, ACE, and 
CEA.   
11 8.15% 
TOTAL  135 100% 
 
 
 
DISCUSSION AND CONCLUSION 
 
5.1 Career Personality Profile Pattern among the PUEP and UEP trainee teachers of Specialist Teacher 
Education Institute, Ilmu Khas Campus. 
 
The overall findings indicated that the PUEP and UEP trainee teachers have the same career interest personality 
profile, which are S, A,  I, C, R and E. S (Social), A (Artistic), I (Investigative), C (Conventional), R (Realistic) and 
E (Enterprising). The profile pattern showed that trainees tend to look for a job environment which is congruent with 
their personality. These findings have some similarities with that of Amla (2007) on the types of trainee teacher 
career personality at the Malaysian Public Institution of Higher Education ( S, A, C, E, and R). The tendency of the 
Social (S) personality profile in trainee teachers gave the impression that the human characteristics such as interest 
and comfort to mix with people, friendly, helpful and talented in communication which are needed in the personality 
of a teacher is naturally embedded. The Artictic (A) features which ranked second in the personailty profile is also 
an advantage beause it shows that the teachers trained in IPG are creative, imginative, expressive, genuine, 
independant and reflective. These features are important in producing a variety of teaching methods to meet the 
diverse needs of students. These features are key attributes that can determine the credibility of the teaching 
professionalism (Robiah, 2002; Awang Had, 1998; Kamaruddin, 1989). However, the results show that Enterprising 
(E) personality profile ranked last of the six career interest personalities. This shows that the leadership features such 
as the courage to speak up, energetic, influential, confident and optimistic, still do not stand out among the trainee 
teachers studied. These features are important in building an excellent and efficient leadership qualities in teachers, 
especially in the teaching and learning (P&P) aspects, either inside or outside the classroom (Mohd Yusof, 2002 and 
Noran, 1998). 
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5.2 The Consistency between Trainee Teacher Personality Code and Teacher Environment Code Based On 
Career Interest Test. 
 
In terms of personality, the trainee teachers acquired career interest personality pattern which is congruent to the 
teaching profession. A small part have sample coded SAE and SEA (Social, Enterprising and Artistic), the Three-
Point Holland Code which is most consistent with the teaching profession (Holland 1971, Orzark 1985, Freda & 
Abdul Halim 1996). A big part has a variation of the consistent personality pattern, with the Social personality ahead 
of the others. A small part has a partly consistent personality pattern, with the Social personality ranked second in 
the Three-Point Holland Code. These codes explain that the trainee teachers have the talent, interest and personality 
traits which are appropriate to the tasks and challenges of the teaching profession.  They are portrayed as having 
social features suc as helpful, cooperative, warm-hearted, friendly, patient, extrovert, empathetic, kind-hearted, 
responsible and trustworthy. They are also found to have artistic features such as creative and imaginative, intuitive 
and expressive, aesthetic appreciation, intrspective and reflective as well as genuine and sensitive. 
 
They are also a number of teachers who have the ability to influence, like achievement, like exploring, confident, 
communicate well and possess leadership qualities. Although the number of such features are mot many (SEA: 
UEP: 9.40%, PUEP: 3.70%), Rosnaini Sulaiman (2000) said that this code shows the trainee teachers have strong 
interest in the teaching profession and the  maturity development of their career personality is prompt. 
 
In conclusion, this study showed that most of the samples obtained consistent variation codes. Consistent variation 
codes means the fisrt letter in each code obtained is Social (S), followed by other letters such as Invetigative (I), 
Conventional (C), or Realistic (R). For example SIA (Social, Investigative, Artistic). These codes indicate that the 
trainee teachers studied possess the Social characteristics and the personality consistent with specialized subjects 
related to Investigative features such as Science, Mathematics, Living Skills and others. 
 
Implications of Study and Recommendations 
 
A. Teacher Education Division, Ministry of Education: Recruitment and Placement Unit 
 
Generally, the findings that show the consistency between the teacher personality pattern and teaching working 
environment is essential. The Three-Point Holland Code career theory (1971), explained that when the individual 
personality is in consistent with the working environment, individual excellence can be predicted. According to the 
Holland Career Development Theory, the personality code of the teaching profession is SAE (Social, Artistic and 
Enterprising).  This means that individuals with SAE personality code in the teaching profession will be able to 
channel their creativity and personal competencies into the job carried out. This is due to the teacher career 
environment which provides opportunities for them to develop their talents, flaunts capabilities and provides 
challenges which can be addressed. The ability to intergrate personal and professional charateristics will geerate 
satisfaction and increase confidence which will result in mature career personality. Placing the right resource for the 
right job is essential to meet with the needs to equip individuals with knowledge, expertise, talent, committed, 
positive work ethics and practice high spiritua values which are in accordance with the concept of holistic human 
capital formation in the Ninth Malaysia Plan (RMK9). 
 
The implications of these findings is seen from the trainee-intake aspects which impacts  the human resource in the 
education field. Teacher Recruitment and Placement Unit in the Teacher Education Division, Ministry of Education 
should take into account  the  consistency of teacher personality with teaching career environment code in the 
selection of potential teachers with quality. The Teacher Personality Code which has SAE features, Social (S), 
Artistic (A), and Enterprising (E) need to be considered as the benchmark in shortlisting candidates with potentials. 
The Social Personality portrays cordiality, friendliness, loving, helpful, emphatetic and kind, followed by the 
Artistic Personality which exhibits creativity, imaginative, expressive, authentic, uninhibited and reflective and the 
Enterprising Personality which demonstrates leadership, energetic, influential, confident, optimistic, hardworking, 
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communicates intelligently and farsightedness, can produce teachers who appreciate human values, skillfull and 
competent, wich is consistent with the mission of the Teacher Education Institute to produce competent teachers. 
 
In line with the Labour Day message (2006) by Dato’ Abdullah Ahmad Badawi, producing efficient teachers with 
quality in continuing the country’s  educational program will determine the country’s human capital to remain 
relevant with the expectations of the industry and current market, and will be able to face the increasing 
international challenges and competitions. Thus, this study proposes that the Career Interest Inventory be made an 
assessment tool in selection of candidates to the Teacher Education Institute of this country. 
 
B. Institute of Teacher Education: Curriculum Unit (Academic Committee) 
 
The findings of the trainee teacher personality profile in this study indicate that the Enterprising (E) personailty trait 
is still at a low level. Enterprising personality reflects leadership qualities, courageous, hardworking, influential, 
confident, optimistic, friendly, farsighted, social, extrovert and communicate intelligently. These features are 
consistent with the Personality Domain in Malaysian Teachers’ Standard (MTS) and they need to be nurtured in 
future teachers to ensure the effectiveness of the teaching and learning process, thus generating a mature teacher 
personality. These efforts need to be implemented in an ongoing basis, starting from the Preparatory Undergraduate 
Education Program (PUEP): Semester One to Three) until the Undergraduate Education Program (UEP: Semester 
One to Eight). In addition, the leadership features of the trainee teachers can also be fostered through Co-curriculum 
activities, Teacher Capital Building, School-Based Experience and Practicum. Continuous fostering of leadership 
features and cutting across the curriculum can contribute to the development  of leadership qualities among trainee 
teachers. This study then suggest for a curriculum review at the MOE level to consider inserting Teacher Leadership 
course in the PUEP and UEP program. Eventhough TEI has already offered the Basic Leadership & Teacher 
Professional Development Course (EDU 3108) to UEP trainees in Semester 8 (final year), the exposure is rather 
late. Teachers need to act beyond the assignment and leadership management (Mohammed Sani, 2006). They need 
to focus on leadership management in school such as Curriculum, Co-curriculum, Student Affairs, School Programs, 
Resources, and Organisation (Ahmad Foa’ad, 2009). This means that trainee teachers should be guided to review 
and reflect on their teaching behaviour and leadership. 
 
C. Trainee Teacher: Development of Career Personality Maturity 
 
Based on the research findings, the personality profile of the trainee teachers is consistent with the teacher career 
environment. This reflects their ability to make judgements, evaluate, select, and decide on a career plan suitable for 
their own personality. According to Super in Career Development Theory (1980), the primary basis for the 
formation of effective career behaviour involves the individual’s competency in planning and mapping the future by 
equipping themselves with career needs and do meaningful and rewarding work. This awareness need to be 
expanded and strenghtened while they are trained at the TEI. This is consistent with Super’s Career Devlopment 
Stage Model (1971) which describes that at the age 15 to 24, individuals go through a process of career exploration, 
self-examination, try out roles, explore occupations and emphasize on career knowledge and experience to 
strengthen the development of career maturity. 
 
This effort can be done through preparation of tasks which will lead to the leadership master experience, example, 
the management and organisation of the annual sports championship, cocurriculum, formal assembly, development 
program for teachers, etc. In addition, the development of quality leadership can be instilled while the trainees 
undergo the School-Based Experience (SBE) training. 
 
Tasks which involve observation of the teachers’ success in managing and leading their responsibilities can provoke 
or stimulate trainees to emulate those success. This is consistent with the concept of vicarious learning (Bandura, 
1996) that is associated with sucessful learning through imagination or surveillance on the success of others in 
carrying out an activity. Vicarious experience is a means of creating and stregthening self-eficacy beliefs (Bandura, 
1994). These experiences are provided by social models to demonstrate success through sustained effort to increase 
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confidence. Observing the success of the social models will generate the capacity to feel that trainee teachers also 
have the ability to succeed. Mastery and vicarious learning experiences encountered while in training has a strong 
influence in building self-confidence and teacher excellence (Rorlinda, 2010). Thus, training or task provided to 
trainees in curriculum, co-curriculum and practicum should focus on mastery learning experience, particularly on 
the aspect of leadership. 
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